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Abstract: This study investigates the impact of integrating innovative gestures into
language instruction at Universitas Muhammadiyah Gresik (UMG) and Universitas
Muhammadiyah Gorontalo (UMGO). The primary objective was to assess how
various types of gestures, including interactive digital boards, emotional expression,
dynamic movement sequences, gamified approaches, and multimodal feedback
gestures, influence student engagement, comprehension, and retention. Through
observational data and semi-structured interviews with language lecturers, the study
provides comprehensive insights into the efficacy of gesture-based teaching
methods. The results reveal that the use of gestures significantly enhances the
visibility and impact of corrective feedback, making linguistic errors more noticeable
and facilitating better understanding and retention compared to traditional verbal
feedback methods. Observational data indicate that students are more actively
involved in discussions and activities when gestures are used, leading to a more
dynamic and interactive classroom environment. This increased engagement
highlights the potential of gestures to improve comprehension and cognitive
processing in language learning. Semi-structured interviews with lecturers further
emphasize the perceived benefits of gestures, such as enhanced engagement,
improved comprehension, and better retention of language skills. However,
challenges including technological limitations, the need for professional
development, and time constraints were also identified. To address these challenges,
educators recommended strategies like gradual implementation of gestures,
soliciting student feedback, and combining gestures with other multimedia
resources. In conclusion, this study demonstrates that integrating gestures into
language instruction can significantly enhance learning outcomes by making lessons
more engaging and effective. Future research should focus on long-term impacts and
the development of training programs to support educators in adopting gesture-based
teaching methods.
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A. INTRODUCTION

Language instruction has traditionally relied on a combination of verbal
communication and written materials to teach students (Adamson, 2021; Demir &
Sonmez, 2021; Hamied & Musthafa, 2019). However, non-verbal communication,
specifically gestures, has been recognized as an integral component in enhancing
understanding and retention in language learning (Dargue & Sweller, 2020; Davis et al.,
2021; Pi et al., 2021; Sato, 2020). In the broader field of educational psychology and
linguistics, there has been growing interest in exploring innovative teaching methods that
go beyond traditional approaches (Acar & Tuncdogan, 2019; Goodchild & Speed, 2019;
Razali & Nasri, 2023; Marufet al., 2023). This study delves into the specific area of using
gestures as a dynamic and intentional pedagogical tool in language instruction, aiming to
transform and improve the way corrective feedback is delivered and integrated.

Despite the insights gained from studies highlighting the beneficial effects of
gestures in language learning contexts, such as those by Dargue et al., (2019) and Arbona
et al.,(2023), there remains a significant research gap regarding the intentional and
innovative use of gestures as a central component of corrective feedback in language
instruction. While gestures are acknowledged for their supportive role in teaching,
traditional approaches often relegate them to supplementary tools alongside verbal
communication (Koegel et al., 2020; Tiferes et al., 2019; Lubis, 2023), rather than
harnessing their full potential as dynamic pedagogical tools (He et al., 2019; Liu et al.,
2024; Valdiviejas et al., 2022; Arifin et al., 2022).

The studies conducted by Wilks-Smith, (2022) and Gullberg, (2023) provide
significant insights into the beneficial effects of gestures in language learning contexts,
their focus remains primarily on the general roles of gestures in comprehension and
language processing. Specifically, they emphasize how gestures aid in cognitive
processing, comprehension, and second language acquisition, highlighting their potential

to enhance learning outcomes.
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However, neither study specifically investigates the innovative use of gestures as a
central tool for delivering corrective feedback in language instruction. Corrective
feedback plays a crucial role in guiding learners towards linguistic accuracy and
proficiency (Aziz & Jayaputri, 2023; Bao, 2019; Rouhi et al., 2020; Suerni et al., 2020;
Tamerer, 2019; Maruf, 2023). By strategically integrating gestures as part of corrective
interventions, lecturers may enhance the visibility and impact of feedback, making it more
effective and engaging for learners (Chen & Liu, 2021; Nagode et al., 2014; Yunita et al.,
2022).

This gap in the literature underscores the necessity for further research that explores
the deliberate and creative application of gestures within language instruction settings.
Such research could provide insights into how different types of gestures such as
Interactive Digital Board, Emotional Expression, and Dynamic Movement Sequences can
be effectively employed to facilitate corrective feedback processes. By addressing this
gap, future studies can contribute to refining language teaching methodologies and
ultimately improving language acquisition outcomes for learners.

This study aims to bridge this gap by delving into the enduring impact of corrective
interventions and the innovative role of gestures in facilitating this integration. The term
"innovative use of gestures" refers to a creative and groundbreaking application of
gestures within the context of language instruction. Our exploration seeks to redefine the
landscape of corrective feedback, making it more visible, impactful, and seamlessly
integrated into learners' linguistic proficiency. By treating gestures as dynamic and
intentional pedagogical tools, this research aims to transform how corrective feedback is
perceived and utilized in language learning.

The significance of this study lies in its potential to revolutionize language instruction
methods by integrating innovative gestures into the process of corrective feedback. By
exploring and documenting the experiences and strategies employed by language
lecturers in diverse educational settings in Indonesia, this research contributes valuable
insights into effective teaching practices. It highlights the potential for gestures to enhance
the visibility and effectiveness of corrective feedback, ultimately improving learners'
language acquisition outcomes. This study not only addresses a critical gap in existing
research but also offers practical implications for educators seeking to employ more

effective and engaging instructional methods.
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B. RESEARCH METHOD

Research Design

This study employs a qualitative research design to explore the innovative use of
gestures as a core element of corrective feedback in language instruction. Qualitative
methods are chosen to allow for a detailed exploration of experiences, perceptions, and
strategies among language lecturers (Creswell, 2009; Hoeber et al., 2017; Marton, 2013).
This approach facilitates an in-depth understanding of how gestures can enhance the
visibility and effectiveness of corrective feedback within diverse educational settings.

Research Setting and Participants

The research was conducted across educational settings in Indonesia, specifically in
Gresik, East Java, and Gorontalo province. Participants are selected from Universitas
Muhammadiyah Gresik (UMG) and Universitas Muhammadiyah Gorontalo (UMGO),
ensuring a diverse representation of language lecturers. A total of 15 participants are
involved: 8 from Universitas Muhammadiyah Gresik and 7 from Universitas
Muhammadiyah Gorontalo. The selection criteria prioritize individuals with varied
teaching experiences, familiarity with corrective feedback methodologies, and a
willingness to incorporate innovative pedagogical gestures.

Data Collection

Data collection methods include: (1) Observations: Real-time observations of
language instruction sessions were conducted ten times across diverse classroom settings
in Gresik and Gorontalo provinces. These observations aimed to capture the dynamic
interaction between gestures and corrective feedback in instructional practices. Based on
social interaction theory (Vygotsky, 1978) and cognitive theory (Piaget, 2008), these
observations provide insights into how gestures can reinforce learning and error
correction. (2) In-depth Interviews: Following the observations, semi-structured
interviews were conducted with participants to explore their experiences, perceptions, and
strategies related to the use of gestures in delivering corrective feedback. The interviews
were conducted one-on-one, utilizing a 15-item questionnaire to ensure a comprehensive

exploration of individual perspectives.
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Research Procedures

The research procedures involve several carefully designed sequences: (1)
Participant Recruitment: Definition of inclusion criteria to select participants with
varying language instruction experiences and familiarity with corrective feedback
methods. (2) Identifying Educational Institutions: Collaboration with Universitas
Muhammadiyah Gresik and Universitas Muhammadiyah Gorontalo to gain access to
diverse language instruction practices. (3) Observation Checklist. Development of a
checklist to guide observations, focusing on innovative gesture use beyond traditional
teaching practices. This includes gestures such as Interactive Digital Board, Emotional
Expression, and Dynamic Movement Sequences. (4) Classroom Scheduling: Scheduling
observations across different language instruction settings to capture varied instructional
practices employed by educators. (5) Interview Protocol Development: Development of
a semi-structured interview protocol to explore key themes related to gestures, corrective
feedback, and language instruction strategies. (6) Participant Scheduling: Thoughtful
scheduling of interviews to accommodate participants' availability and preferences,
ensuring open and insightful discussions.

Data Analysis

Data analysis employs a robust qualitative approach: (1) Transcription and Coding:
Transcription of interviews and systematic coding of data to identify key themes and
patterns related to the use of gestures in corrective feedback. (2) Thematic Analysis:
Application of thematic analysis to explore and interpret textual and visual data,
facilitating a comprehensive understanding of participants' experiences and perceptions.
(3) Analytical Framework: Utilization of an analytical framework to examine consistent
patterns and complexities surrounding the integration of gestures in language instruction.

By employing these methods, this study aims to provide rich insights into how
innovative gestures can enhance the visibility and effectiveness of corrective feedback in
language learning contexts, contributing to the advancement of language instruction

methodologies.
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C.

findings emerged:

Findings

FINDINGS AND DISCUSSION

Observation Results

During observations of language instruction sessions at Universitas Muhammadiyah

Gresik (UMG) and Universitas Muhammadiyah Gorontalo (UMGO), several key

1. Integration of Innovative Gestures: Educators demonstrated a variety of innovative
gestures in delivering corrective feedback, including Interactive Digital Board,
Emotional Expression, Dynamic Movement Sequences, Gamified Approaches, and
Multimodal Feedback Gestures. Among these, Interactive Digital Board and
Emotional Expression were the most dominantly used by instructors in the classroom.
These gestures were observed to significantly enhance engagement and understanding
among learners, creating a more interactive and immersive learning environment. The
frequent use of the Interactive Digital Board facilitated dynamic visual explanations
and interactive learning, while Emotional Expression helped convey emotions and
cultural nuances, making language learning more relatable and engaging for students.

Table 1. Observational Outcomes of Integration Innovative Gesture Use in
Language Instruction
Gesture Type UMG UMGO

Interactive Facilitated dynamic visual Enhanced interactive learning

Digital Board explanations and interactive through visual explanations.
learning experiences. Lecturers used the board for real-
Lecturers illustrated time illustration of language rules
vocabulary, grammar and vocabulary. Promoted active
structures, and language rules participation and comprehension
in real-time. Enhanced through immediate digital feedback
comprehension and retention  and collaborative tasks.
through collaborative
engagement.

Emotional Improved learner motivation ~ Enhanced student engagement and

Expression and understanding of motivation. Lecturers used

language concepts through
emotional context. Lecturers
conveyed characters'
emotions and cultural
nuances, making language
learning relatable and
engaging. Facilitated deeper
appreciation and retention.

expressive gestures to demonstrate
emotional contexts in language,
aiding in the understanding of
idiomatic expressions and cultural
references, fostering a deeper
connection with the language.
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Dynamic Demonstrated language Employed physical movements to
Movement structures and grammar represent language structures.
Sequences concepts through physical Lecturers acted out dialogues and
movements. Used gestures verb conjugations, making grammar
like mimicking verb concepts tangible. Enhanced
conjugations to make abstract understanding through kinesthetic
concepts tangible. Reinforced learning, improving students' grasp
learning through kinesthetic ~ of abstract language rules.
interaction and spatial
awareness.
Gamified Increased student Promoted active participation
Approaches participation and enjoyment  through gamified elements in
in language learning through  lessons. Lecturers incorporated
game-like elements. Utilized  competitive language games and
competitive quizzes and quizzes, encouraging students to
interactive challenges to practice language skills in a fun,
motivate active language engaging way while receiving
practice and immediate immediate feedback and rewards.
feedback, fostering a
dynamic learning
environment.
Multimodal Supported diverse learning Catered to diverse learning
Feedback styles with visual, auditory, preferences with multimodal
Gestures and tactile cues. Delivered feedback. Lecturers used visual,

feedback effectively through
methods such as visual error
highlighting, auditory
explanations, and tactile
interactive gestures, ensuring
comprehensive
comprehension.

auditory, and tactile cues to provide
corrective feedback, helping
students understand and correct
language errors through various
sensory channels, enhancing overall
learning.

2. Effectiveness of Corrective Feedback: The study revealed that the use of gestures

significantly enhanced the visibility and impact of corrective feedback in language

instruction. This finding was consistent across observations at both Universitas

Muhammadiyah Gresik and Universitas Muhammadiyah Gorontalo. Lecturers

consistently reported that gestures helped learners notice and correct linguistic errors

more effectively compared to traditional verbal feedback methods.

Table 2: Comparative Observations of the Effectiveness of Corrective Feedback
Using Gestures.

Corrective Feedback

Using Gesture UMG UMGO
Enhanced Visibility of During a lesson on Similar techniques were
Errors sentence structure, used to demonstrate verb

lecturers used hand

gestures to physically map

conjugation errors. Hand
movements clearly
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out the subject-verb-object
order on an interactive
digital board. This visual
aid helped students easily
identify sentence structure
deviations.

illustrated correct versus
incorrect forms, making

errors more noticeable to
students.

Improved
Understanding and
Retention

Immediate and
Interactive Feedback

Lecturers used exaggerated
mouth movements along
with verbal feedback to
correct pronunciation
errors, helping students
internalize the correct
pronunciation more
effectively.

In a collaborative language
game, lecturers used
thumbs-up or hand-waving
gestures to indicate correct
or incorrect answers,
providing instant
clarification and engaging
students actively.

Lecturers combined
gestures with verbal
explanations to teach
grammar rules. For
example, hand gestures
were used to show tense
changes, reinforcing verbal
instructions and aiding
retention.

Immediate feedback during
interactive exercises was
given using gestures such as
nodding or shaking the
head, allowing students to
quickly adjust their
responses and understand
corrections.

Emotional and

During storytelling

Emotional gestures were

Contextual sessions, expressive employed to illustrate

Connections gestures were used to act idiomatic expressions
out characters' emotions, during lessons, making the
helping students connect language more relatable and
emotionally with the aiding students in grasping
language and understand the nuances of the feedback.
descriptive feedback.

Multimodal and Feedback was provided Similar multimodal

Inclusive Learning

through written
annotations, verbal
explanations, and
interactive hand signals,
catering to visual, auditory,
and kinesthetic learners,
ensuring comprehensive
understanding.

approaches were used,
integrating written, verbal,
and gestural feedback to
support diverse learning
styles and enhance the
overall effectiveness of
corrective feedback.

3. Student Response and Engagement:. Observations indicated heightened student

engagement during instructional sessions where gestures were used for corrective

feedback. Students were more actively involved in discussions and activities,

demonstrating increased participation and interaction with course materials.
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Table 3: Student Response and Engagement in Language Instruction Using

Gestures
Observational UMG UMGO
Outcomes
Increased Students actively suggested and Students enthusiastically
Participation corrected vocabulary terms responded to gesture-based
during gesture-based exercises. feedback during grammar
drills.
Enhanced Students engaged with Interactive Students interacted deeply

Interaction with
Course Materials

Digital Board gestures to
manipulate sentence structures
and receive instant feedback.

with course materials
through gesture-based
activities.

Active Involvement
in Discussions

Students frequently asked
questions and shared
interpretations during gesture-
highlighted cultural and idiomatic
discussions.

Students engaged in peer
discussions more actively
when gestures highlighted
key points.

Positive Student
Feedback

Students reported that gestures
made feedback clearer and easier
to understand.

Students appreciated the
visual and interactive nature
of gestures, aiding quicker
grasp and retention of
concepts.

Improved Focus
and Attention

Students showed improved focus
during lessons with gestures, such
as using hand movements to
illustrate verb conjugations.

Students were more
attentive and less distracted
during sessions with
gesture-based feedback.

Semi-Structured Interview Results

Semi-structured interviews with language lecturers offered valuable insights into

their experiences and perceptions regarding the use of gestures in language instruction.
These interviews provided a nuanced understanding of how gestures are perceived and
utilized in educational settings as described in this following Table 4.

Table 4. Insights from Semi-Structured Interviews on Gesture Use in Language

Instruction
Category Insights
Perceived Benefits of e Enhanced Engagement: Lecturers noted gestures increased
Gestures student engagement, helping maintain focus during abstract

or cultural explanations.

e Improved Comprehension: Gestures clarified language
content, aiding understanding of vocabulary, grammar, and
idiomatic expressions.

e Retention of Language Skills: Gestures reinforced learning,
improving retention of vocabulary and grammar rules.

e Support for Diverse Learning Styles: Gestures
accommodated visual, auditory, and kinesthetic learners,
enhancing overall learning experiences.
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Challenges and e Technological Limitations: Limited access to tools like
Considerations Interactive Digital Boards and devices posed barriers to
effective gesture-based instruction.

e Professional Development Needs: Lecturers expressed a
need for training to integrate gestures effectively into
lessons.

e Time Constraints: Planning and implementing gesture-
enhanced activities required additional time within regular
teaching schedules.

e Student Adaptation: Initial student resistance to gestures
necessitated gradual introduction and explanation of

benefits.
Strategies for e QGradual Integration: Phased introduction of gestures,
Effective starting with simple movements, eased adoption for both
Implementation lecturers and students.

e Feedback and Adaptation: Gathering student input on
gesture-based learning experiences facilitated ongoing
improvement.

e (ollaborative Learning: Integrating gestures into group
activities promoted interaction and deeper comprehension
of language concepts.

e Multimodal Approaches: Combining gestures with visual
aids and interactive software reinforced learning and
catered to diverse learning preferences.

The semi-structured interviews with language lecturers highlighted several key
benefits of integrating gestures into language instruction as showed in table 4 above.
Enhanced engagement was a recurring theme, with educators noting that gestures
significantly increased student attention and participation during lessons. One lecturer
remarked on the positive energy in the classroom when gestures were employed, stating,
“Using gestures really captures the students' attention, especially when discussing
complex topics.”

This enthusiasm creates an environment conducive to active learning, making
students more willing to engage in discussions and activities.

Another prominent benefit identified was the improved comprehension that gestures
facilitate. Educators observed that gestures helped clarify complex language concepts,
making them more accessible to students. As one lecturer pointed out, “When I
demonstrate grammar with hand movements, students seem to grasp it much better.”
Another lecturer mentioned, “Gestures help clarify complex language concepts. When [

use hand movements to explain grammar, students seem to grasp the material more

effectively.” This alignment between gesture use and comprehension suggests that
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gestures serve as effective tools for bridging gaps in understanding, enhancing the overall
learning experience.

Additionally, the retention of language skills emerged as a key benefit of
incorporating gestures into instruction. Many lecturers observed that students were more
inclined to remember vocabulary and grammar rules when gestures were part of the
lessons. One lecturer noted, “Students remember vocabulary better when I use gestures,”
while another shared, "I've noticed that students recall grammar rules more effectively
when gestures are involved. The kinesthetic aspect seems to help solidify their
understanding.” These insights suggest that the visual and kinesthetic reinforcement
offered by gestures plays a crucial role in enhancing long-term retention of language
skills.

Lastly, the interviews revealed that gestures support diverse learning styles, catering
to visual, auditory, and kinesthetic learners alike. As one participant stated, “Students with
different learning preferences often tell me they appreciate having multiple ways to
engage with the material,” while another mentioned, "Gestures cater to various learning
styles. Students with different preferences often share that they find it easier to engage
with the material when gestures are included."” This inclusivity not only enhances student
engagement but also fosters a more supportive learning environment where all students
can thrive.

While the integration of gestures in language instruction offers numerous advantages,
several challenges and considerations emerged during interviews with lecturers. One
prominent issue is technological limitations. Many educators reported difficulties due to
a lack of access to essential tools, such as Interactive Digital Boards, which are crucial
for effectively implementing gesture-based instruction. As one lecturer highlighted,
"Without adequate technology, its hard to leverage gestures fully in my teaching.”
Another educator noted, "Sometimes we have to rely on basic tools, which limits our
creativity with gestures."”

Another significant consideration is the need for professional development.
Instructors expressed a strong desire for training opportunities that focus on gesture-based
instructional techniques. One lecturer shared, "If I had more training on how to use

gestures effectively, I would feel much more confident in my lessons.” Additionally,
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another instructor mentioned, "Workshops on gesture integration could really help us
innovate our teaching methods."

Time constraints also surfaced as a common challenge. Educators pointed out that
preparing gesture-enhanced activities demands additional time within their busy teaching
schedules. One lecturer stated, "Planning gesture-based lessons takes extra time, which
can be tough when juggling other responsibilities.” Another educator echoed this concern,
saying, "I often find myself rushed, making it hard to incorporate gestures as much as I
would like."

Lastly, student adaptation emerged as a challenge, with some educators noting initial
resistance from students unfamiliar with gesture-based teaching methods. One lecturer
remarked, "Initially, some students were unsure about using gestures, but over time they
began to appreciate them." Another instructor added, "It s crucial to introduce gestures
gradually; otherwise, students might feel overwhelmed and disengaged."

To overcome the challenges associated with integrating gestures into language
instruction, lecturers identified several effective strategies for implementation. One key
approach is gradual integration. Many lecturers recommended starting with simple
gestures and progressively incorporating more complex movements. One instructor
noted, "Introducing gestures slowly helped both my students and me adjust without feeling
overwhelmed." Another educator added, "When I began with basic gestures, students were
more receptive and willing to engage."

Feedback and adaptation were also emphasized as crucial strategies. Educators
highlighted the importance of soliciting student input on their experiences with gesture-
based learning. One lecturer shared, "I regularly ask my students for feedback on how
gestures impact their understanding, which helps me refine my methods." Another
instructor noted, "Adaptation based on student responses has led to more effective lessons
that resonate with their needs."

Collaborative learning emerged as an effective method for incorporating gestures into
the classroom. Instructors found that integrating gestures into group activities encouraged
interaction and deepened comprehension. One lecturer stated, " When students work in
pairs or groups using gestures, they tend to engage more meaningfully with the content."
Another educator remarked, "Collaborative tasks not only make learning fun but also

promote a shared understanding of language concepts."”
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Finally, employing multimodal approaches was identified as a beneficial strategy.
Educators found that combining gestures with visual aids and interactive software
reinforced learning and catered to diverse learning preferences. One lecturer explained,
"Using gestures alongside visuals and technology creates a richer learning experience
for students.” Another instructor added, "This multimodal approach ensures that every
student can engage with the material in a way that suits them best."

Discussion

The integration of innovative gestures in language instruction has demonstrated a
significant positive impact on student engagement, comprehension, and the effectiveness
of corrective feedback (Azeez & Azeez, 2018; Stam & Tellier, 2021, 2022). Key findings
from this study reveal that gestures such as Interactive Digital Boards, Emotional
Expressions, Dynamic Movement Sequences, Gamified Approaches, and Multimodal
Feedback not only enhanced learner participation but also improved the visibility and
retention of language concepts across both Universitas Muhammadiyah Gresik (UMG)
and Universitas Muhammadiyah Gorontalo (UMGO). The findings of this study align
closely with the conclusions drawn by Wilks-Smith (2022) and Gullberg (2023) regarding
the beneficial effects of gestures in language learning. Both studies emphasize the role of
gestures in enhancing cognitive processing, comprehension, and second language
acquisition. In our research at Universitas Muhammadiyah Gresik (UMG) and
Universitas Muhammadiyah Gorontalo (UMGO), we observed similar outcomes,
particularly in how gestures improved student engagement and the effectiveness of
corrective feedback.

Wilks-Smith (2022) highlights the general roles of gestures in comprehension and
cognitive processing, noting that gestures can significantly enhance understanding by
providing visual and kinesthetic reinforcement. This is consistent with our findings,
where educators reported that gestures made linguistic errors more visible and
comprehensible for students, leading to better correction and retention. For example, one
lecturer at UMGO stated, "Hand movements clearly illustrated correct versus incorrect
forms, making errors more noticeable to students,” which echoes the emphasis on visual
aids found in Wilks-Smith’s study.

Gullberg (2023) further explores the role of gestures in second language acquisition,

suggesting that they can facilitate deeper learning outcomes by supporting cognitive
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functions related to language processing. Our study corroborates this by showing that
gestures not only captured students' attention but also maintained their focus during
abstract or complex explanations. One instructor at UMG mentioned, "Students remember
vocabulary better when I use gestures,"” indicating that the kinesthetic aspect of gestures
helps solidify understanding—a point also stressed by Gullberg.

Both previous studies underscore the potential of gestures to enhance learning
outcomes, which is mirrored in our findings. For instance, the use of gestures for
corrective feedback was found to be more effective than traditional verbal methods at
both UMG and UMGO. This finding aligns with Arbona et al. (2023), who assert that
gestures can enhance cognitive processing in language learning, and further supports the
broader conclusions drawn by Wilks-Smith and Gullberg.

However, while Wilks-Smith (2022) and Gullberg (2023) focus primarily on the
general benefits of gestures in enhancing comprehension and language processing, our
study provides more specific insights into the practical application of gestures for
corrective feedback and student engagement in classroom settings. The detailed
observations and semi-structured interviews from our research highlight the tangible
benefits and challenges associated with integrating gestures into everyday language
instruction. For example, lecturers at UMG and UMGO reported that gestures not only
improved comprehension but also significantly increased student participation and
interaction with course materials—an aspect that was less emphasized in previous studies.

Additionally, our study identifies specific challenges and considerations, such as
technological limitations and the need for professional development, which were not
extensively covered by Wilks-Smith (2022) and Gullberg (2023). These practical insights
are crucial for educators/lecturers looking to implement gesture-based teaching methods
effectively. For instance, one lecturer mentioned, "Limited access to tools like Interactive
Digital Boards posed barriers to effective gesture-based instruction,” highlighting a
critical area that needs addressing to fully leverage the benefits of gestures in language
learning.

In summary, while our findings support the general conclusions of Wilks-Smith
(2022) and Gullberg (2023) regarding the cognitive and comprehension benefits of
gestures, our study adds depth by exploring the specific applications, benefits, and

challenges of gestures in real classroom environments. This contributes to a more
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comprehensive understanding of how gestures can be effectively utilized in language

instruction, particularly in the context of corrective feedback and student engagement.

D. CONCLUSION

The integration of innovative gestures in language instruction has demonstrated
significant benefits for enhancing student engagement, comprehension, and retention.
This study, conducted at Universitas Muhammadiyah Gresik (UMG) and Universitas
Muhammadiyah Gorontalo (UMGO), provides compelling evidence that gestures can
transform traditional language teaching methods by making lessons more interactive and
immersive.

Key findings highlight the multifaceted advantages of using gestures in educational
settings. Firstly, gestures were found to significantly improve the effectiveness of
corrective feedback. By providing clear, immediate visual cues, gestures helped students
notice and correct linguistic errors more effectively than traditional verbal feedback
methods. This aligns with existing research mentioned that reinforcing the idea that
gestures enhance cognitive processing and comprehension. Additionally, the use of
gestures increased student engagement and participation. Observations indicated that
students were more actively involved in discussions and activities when gestures were
used, resulting in a more dynamic and interactive classroom environment. This finding
supports the conclusions of previous studies who emphasize the role of gestures in
enhancing learning outcomes through improved comprehension and cognitive
processing.

Semi-structured interviews with language lecturers further underscored the perceived
benefits of gestures. Lecterers noted that gestures facilitated deeper understanding of
abstract language concepts, improved retention of vocabulary and grammar rules, and
catered to diverse learning styles. However, challenges such as technological limitations
and the need for professional development were also identified, highlighting areas for
future improvement and support. To effectively integrate gestures into language
instruction, lecturers recommended strategies such as gradual implementation, gathering
student feedback, and combining gestures with other multimedia resources. These
approaches can help educators overcome initial resistance and logistical challenges,

ensuring that gesture-based teaching methods are both effective and sustainable.
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In conclusion, this study demonstrates that the thoughtful incorporation of gestures
into language instruction can significantly enhance learning experiences and outcomes.
By addressing the identified challenges and leveraging the strategies suggested by
lecturers, language instructors can harness the full potential of gestures to create more
engaging, effective, and inclusive educational environments. Future research should
continue to explore the long-term impacts of gesture-based instruction and the
development of professional training programs to support educators in this innovative

approach.

REFERENCES

Acar, O. A., & Tuncdogan, A. (2019). Using the inquiry-based learning approach to
enhance student innovativeness: a conceptual model. Teaching in Higher Education,
24(7). https://doi.org/10.1080/13562517.2018.1516636

Adamson, L. (2021). Language of instruction: a question of disconnected capabilities.
Comparative Education, 57(2). https://doi.org/10.1080/03050068.2020.1812236

Arbona, E., Seeber, K. G., & Gullberg, M. (2023). The role of manual gestures in second
language comprehension: a simultaneous interpreting experiment. Frontiers in
Psychology, 14. https://doi.org/10.3389/fpsyq.2023.1188628

Arifin, S., Arifani, Y., Maruf, N., & Helingo, A. (2022). A case study of EFL teacher
scaffolding of an ASD learner’s shared reading with a storybook app. Journal of
Asia TEFL, 19(4). https://doi.org/10.18823/asiatefl.2022.19.4.6.1234

Azeez, R. A., & Azeez, P. Z. (2018). Incorporating body language into EFL teaching.
Koya University Journal of Humanities and Social Sciences, 1(1).
https://doi.org/10.14500/kujhss.vinly2018.pp36-45

Aziz, M. F., & Jayaputri, H. E. (2023). EFL learners’ perspective on corrective feedback.
Scope : Journal of English Language Teaching, 7(2).
https://doi.org/10.30998/scope.v7i2.14806

Bao, R. (2019). Oral corrective feedback in L2 Chinese classes: Teachers’ beliefs versus
their practices. System, 82. https://doi.org/10.1016/].system.2019.04.004

Chen, W., & Liu, G. Q. (2021). Effectiveness of corrective feedback: Teachers’
perspectives. Iranian Journal of Language Teaching Research, 9(1).
https://doi.org/10.30466/ijltr.2021.120974

Creswell, J. W. (2009). Research design: Qualitative, quantitative, and mixed methods
approaches (3rd ed.). In Sage Publications, Incage Publications, Inc (Vol. 20, Issue
2).https://books.google.co.id/books/about/Research_Design.html?id=s4VisSwEAC
AAJ&redir_esc=y

Dargue, N., & Sweller, N. (2020). Learning stories through gesture: Gesture’s effects on
child and adult narrative comprehension. Educational Psychology Review, 32(1).
https://doi.org/10.1007/s10648-019-09505-0

Dargue, N., Sweller, N., & Jones, M. P. (2019). When our hands help us understand: A
meta-analysis into the effects of gesture on comprehension. Psychological Bulletin,
145(8). https://doi.org/10.1037/bul0000202

Davis, R. O., Vincent, J., & Wan, L. (2021). Does a pedagogical agent’s gesture

Al-Lisan: Jurnal Bahasa (e-Journal), Volume 9, No.2, August 2024 182


https://journal.iaingorontalo.ac.id/index.php/al
https://doi.org/10.1080/13562517.2018.1516636
https://doi.org/10.1080/03050068.2020.1812236
https://doi.org/10.3389/fpsyg.2023.1188628
https://doi.org/10.18823/asiatefl.2022.19.4.6.1234
https://doi.org/10.14500/kujhss.v1n1y2018.pp36-45
https://doi.org/10.30998/scope.v7i2.14806
https://doi.org/10.1016/j.system.2019.04.004
https://doi.org/10.30466/ijltr.2021.120974
https://books.google.co.id/books/about/Research_Design.html?id=s4ViswEACAAJ&redir_esc=y
https://books.google.co.id/books/about/Research_Design.html?id=s4ViswEACAAJ&redir_esc=y
https://doi.org/10.1007/s10648-019-09505-0
https://doi.org/10.1037/bul0000202

©Nirwato Maruf, Dahlia Husain, Sri Mujayanah, Ella Aprilia Tiana

Kusumo Hadi Santoso
Available Online at https://journal.iaingorontalo.ac.id/index.php/al

frequency assist advanced foreign language users with learning declarative
knowledge? International Journal of Educational Technology in Higher Education,
18(1). https://doi.org/10.1186/s41239-021-00256-z

Demir, B., & Sonmez, G. (2021). Generation Z students’ expectations from English
language instruction. Journal of Language and Linguistic Studies, 17.
https://doi.org/10.17263/j11s.903536

Goodchild, T., & Speed, E. (2019). Technology enhanced learning as transformative
innovation: a note on the enduring myth of TEL. Teaching in Higher Education,
24(8). https://doi.org/10.1080/13562517.2018.1518900

Gullberg, M. (2023). Gesture analysis in second language acquisition. In The
Encyclopedia of Applied Linguistics.
https://doi.org/10.1002/9781405198431.wbeal0455.pub?2

Hamied, F. A., & Musthafa, B. (2019). Policies on language education in Indonesia.
Indonesian Journal of Applied Linguistics, 9(2).
https://doi.org/10.17509/ijal.v9i2.20279

He, X., Zhang, C., Chen, Z., Wu, K., & Fang, J. (2019). Dynamic interactive gesture
design and its application in classroom teaching. Advances in Intelligent Systems and
Computing, 752. https://doi.org/10.1007/978-981-10-8944-2 135

Hoeber, O., Hoeber, L., Snelgrove, R., & Wood, L. (2017). Interactively producing
purposive samples for qualitative research using exploratory search. CEUR
Workshop Proceedings, 1798.https://www.semanticscholar.org/paper/Interactively-
Producing-Purposive-Samples-for-using-Hoeber-
Hoeber/20cd8212244b394cela2d63dbee20ae0f779ae23

Koegel, L. K., Bryan, K. M., Su, P. L., Vaidya, M., & Camarata, S. (2020). Definitions
of nonverbal and minimally verbal in research for autism: A Systematic Review of
the Literature. Journal of Autism and Developmental Disorders, 50(8).
https://doi.org/10.1007/s10803-020-04402-w

Liu, H., Yao, C., Zhang, Y., & Ban, X. (2024). Gesture teach: A gesture guided online
teaching interactive model. Computer Animation and Virtual Worlds, 35(1).
https://doi.org/10.1002/cav.2218

Lubis, R. U. (2023). The Use of gesture to overcome misunderstanding in teaching
English.  Journal of English  Education and  Linguistics, 3(2).
https://doi.org/10.56874/jeel.v3i2.915

Marton, A. (2013). Purposive selection and the quality of qualitative is research.
International Conference on Information Systems (ICIS 2013): Reshaping Society
Through Information Systems Design, 4,
https://research.cbs.dk/en/publications/purposive-selection-and-the-quality-of-
qualitative-is-research

Maruf, N. (2023). The interplay of teachers’ beliefs, attitudes, and the implementation of
differentiated instruction in Indonesian EFL contexts. English Review: Journal of
English Education, 11(2). https://doi.org/10.25134/erjee.v11i2.7251

Maruf, N., Asari, S., & Indayani, W. R. (2023). Design and pilot testing of multi-modal
language learning environments (mlles) for EFL students: Assessing Effectiveness.
TELL-US JOURNAL, 9(3). https://doi.org/10.22202/tus.2023.v9i3.7294

Nagode, G. P., Pizorn, K., & Jurisevi¢, M. (2014). The role of written corrective feedback
in developing writing in L2. ELOPE: English Language Overseas Perspectives and
Enquiries, 11(2). https://doi.org/10.4312/elope.11.2.89-98

Pi, Z., Zhu, F., Zhang, Y., & Yang, J. (2021). An instructor’s beat gestures facilitate

Al-Lisan: Jurnal Bahasa (e-Journal), Volume 9, No.2, August 2024 183


https://journal.iaingorontalo.ac.id/index.php/al
https://doi.org/10.1186/s41239-021-00256-z
https://doi.org/10.17263/jlls.903536
https://doi.org/10.1080/13562517.2018.1518900
https://doi.org/10.1002/9781405198431.wbeal0455.pub2
https://doi.org/10.17509/ijal.v9i2.20279
https://doi.org/10.1007/978-981-10-8944-2_135
https://www.semanticscholar.org/paper/Interactively-Producing-Purposive-Samples-for-using-Hoeber-Hoeber/20cd8212244b394ce1a2d63dbee20ae0f779ae23
https://www.semanticscholar.org/paper/Interactively-Producing-Purposive-Samples-for-using-Hoeber-Hoeber/20cd8212244b394ce1a2d63dbee20ae0f779ae23
https://www.semanticscholar.org/paper/Interactively-Producing-Purposive-Samples-for-using-Hoeber-Hoeber/20cd8212244b394ce1a2d63dbee20ae0f779ae23
https://doi.org/10.1007/s10803-020-04402-w
https://doi.org/10.1002/cav.2218
https://doi.org/10.56874/jeel.v3i2.915
https://research.cbs.dk/en/publications/purposive-selection-and-the-quality-of-qualitative-is-research
https://research.cbs.dk/en/publications/purposive-selection-and-the-quality-of-qualitative-is-research
https://doi.org/10.25134/erjee.v11i2.7251
https://doi.org/10.22202/tus.2023.v9i3.7294
https://doi.org/10.4312/elope.11.2.89-98

©Nirwato Maruf, Dahlia Husain, Sri Mujayanah, Ella Aprilia Tiana

Kusumo Hadi Santoso
Available Online at https://journal.iaingorontalo.ac.id/index.php/al

second language vocabulary learning from instructional videos: Behavioral and
neural evidence. Language Teaching Research.
https://doi.org/10.1177/13621688211039023

Piaget, J. (2008). Jean Piaget ’s Theory of Cognitive Development. Simply Psychology,
October. https://www.simplypsychology.org/sensorimotor.html

Razali, N. F., & Mohamad Nasri, N. (2023). Innovative teaching methods — a systematic
literature review. International Journal of Academic Research in Progressive
Education and Development, 12(4). https://doi.org/10.6007/ijarped/v12-i4/18508

Rouhi, A., Dibah, M., & Mohebbi, H. (2020). Assessing the effect of giving and receiving
written corrective feedback on improving L2 writing accuracy: does giving and
receiving feedback have fair mutual benefit? Asian-Pacific Journal of Second and
Foreign Language Education, 5(1). https://doi.org/10.1186/s40862-020-00093-z

Sato, R. (2020). Gestures in EFL classroom: Their relations with complexity, accuracy,
and fluency in  EFL  teachers’ L2  utterances.  System,  89.
https://doi.org/10.1016/j.system.2020.102215

Stam, G., & Tellier, M. (2021). Gesture helps second and foreign language learning and
teaching. In Gesture in Language: Development Across the Lifespan.
https://doi.org/10.1037/0000269-014

Stam, G., & Tellier, M. (2022). 14 Gesture helps second and foreign language learning
and teaching. In Gesture in Language. https://doi.org/10.1515/9783110567526-014

Suerni, Fani, S., Asnawi, & Wariyati. (2020). EFL Learners Perception of Written
Corrective Feedback. https://doi.org/10.2991/assehr.k.201124.012

Tamerer, R. B. (2019). Corrective feedback and learner uptake in an EFL classroom.
Kocaeli Universitesi Egitim Dergisi, 2(1). https://doi.org/10.33400/kuje.539534

Tiferes, J., Hussein, A. A., Bisantz, A., Higginbotham, D. J., Sharif, M., Kozlowski, J.,
Ahmad, B., O’Hara, R., Wawrzyniak, N., & Guru, K. (2019). Are gestures worth a
thousand words? Verbal and nonverbal communication during robot-assisted
surgery. Applied Ergonomics, 78. https://doi.org/10.1016/j.apergo.2018.02.015

Valdiviejas, H., Koumoutsakis, T., Mistak, A., Mogil, A., Ayman-Nolley, S., & Church,
R. B. (2022). Can gesture help English language learners understand the equal sign?
NABE Journal of Research and Practice, 12(3-4).
https://doi.org/10.1080/26390043.2022.2091416

Vygotsky. (1978). Vygotsky’s social constructivists theory of learning: The zone of
proximal development. The impact of contructivism on education: Language,
discourse and meaning, 5(2002).
https://www.cambridge.org/core/books/abs/vygotskys-educational-theory-in-
cultural-context/zone-of-proximal-development-in-vygotskys-analysis-of-learning-
and-instruction/1F8B412CF2A358988FOE7C2ABBCECBA3

Wilks-Smith, N. (2022). Using gestures: Intentional teaching gestures as an L2 facilitative
tool. LLT Journal: Journal on Language and Language Teaching, 25(1).
https://doi.org/10.24071/11t.v25i1.4549

Yunita, W., Abdullah, F., Mellan, M., Hidayati, A. N., & Ardi, H. (2022). Managing
English young learners’ classroom activities through gestures: A multimodal
perspective. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, 6(4).
https://doi.org/10.31004/0bsesi.v6i4.2007

Al-Lisan: Jurnal Bahasa (e-Journal), Volume 9, No.2, August 2024 184


https://journal.iaingorontalo.ac.id/index.php/al
https://doi.org/10.1177/13621688211039023
https://www.simplypsychology.org/sensorimotor.html
https://doi.org/10.6007/ijarped/v12-i4/18508
https://doi.org/10.1186/s40862-020-00093-z
https://doi.org/10.1016/j.system.2020.102215
https://doi.org/10.1037/0000269-014
https://doi.org/10.1515/9783110567526-014
https://doi.org/10.2991/assehr.k.201124.012
https://doi.org/10.33400/kuje.539534
https://doi.org/10.1016/j.apergo.2018.02.015
https://doi.org/10.1080/26390043.2022.2091416
https://www.cambridge.org/core/books/abs/vygotskys-educational-theory-in-cultural-context/zone-of-proximal-development-in-vygotskys-analysis-of-learning-and-instruction/1F8B412CF2A358988F0E7C2ABBCECBA3
https://www.cambridge.org/core/books/abs/vygotskys-educational-theory-in-cultural-context/zone-of-proximal-development-in-vygotskys-analysis-of-learning-and-instruction/1F8B412CF2A358988F0E7C2ABBCECBA3
https://www.cambridge.org/core/books/abs/vygotskys-educational-theory-in-cultural-context/zone-of-proximal-development-in-vygotskys-analysis-of-learning-and-instruction/1F8B412CF2A358988F0E7C2ABBCECBA3
https://doi.org/10.24071/llt.v25i1.4549
https://doi.org/10.31004/obsesi.v6i4.2007

