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ABSTRACT 
Background: The success of reading skill learning greatly depends on the 

effectiveness of the teaching and learning process, which involves quality, accuracy, 

motivation, and time management. 
Aims: This research aims to analyze the teaching of reading skills from the 

perspective of effective learning using the QAIT model, which includes quality, 

appropriateness, incentive, and time. 
Methods: This study employed a descriptive qualitative case study analyzed through 

Slavin’s perspective. The subjects consist of a teacher and eight placement-based 

beginner students at Madrasatul Alsun Sidoarjo, Indonesia. Data were collected 

through observation, interviews, and documentation. The data were analyzed using 

the Miles and Huberman model, including data condensation, data presentation, and 

data verification. 
Results: The quality of reading skills instruction is characterized by structured and 

sequential teaching materials, which are further reinforced through question-answer 

exchanges, direct instruction methods, and the strategic use of concrete objects and 

visual media. This instructional design is appropriately tailored to learners' diverse 

needs, as texts are developed gradually in accordance with the input hypothesis 

(i+1), while differentiated instruction allows high-ability students to engage with 

entire texts and lower-ability peers to read at their respective proficiency levels. 

Furthermore, learning motivation is actively cultivated through the teacher's 

deliberate efforts to build students' readiness, introduce key vocabulary at the outset 

of each lesson, and deliver positive feedback as a form of reinforcement. 

Complementing these pedagogical strategies, time is managed effectively through a 

consistent 90-minute allocation per session, which is further supported by the 

provision of a substitute teacher to guarantee uninterrupted instructional continuity. 

Implications: The findings of this study indicate that the integration of material 

quality, strategy accuracy, learner motivation, and time management serves as an 

essential foundation for Arabic language learning that is more adaptive, contextual, 

and oriented toward students’ competency achievement. 
Keywords: Learning Motivation; QAIT model; Robert Edward Slavin’ Theory; 

reading instruction quality 
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1. INTRODUCTION 
 

The teaching of reading skills in the context of Arabic language learning plays a very 

important role. Reading skills are not limited to the activity of reading texts; they also 
encompass the ability to understand, interpret, and critically analyze texts in depth. 

Effective teaching of reading skills can enhance overall competence in reading Arabic 
texts, both mechanistically and mentalistically (Asadi & Kasperski, 2024; Khaled, 2024; 
Al-Mharat et al. 2024; Abubakar Garba et al., 2023). Reading skills involve the ability 

to comprehend the meaning of texts in a second language. Reading skills are one of the 
aspects targeted in learning Arabic, alongside listening, speaking, and writing skills 

(Alowaydhi & Sara Omar, 2021). According to Thu’aimah (2004), reading skills involve 
interpreting and discovering contextual meaning through the process of reading written 
symbols, supported by the reader’s understanding based on their experience and 

knowledge. Generally, students are considered to have reading skills if they can read 
Arabic texts with correct pronunciation and sentence structure and can comprehend the 

meaning of the words or sentences, they read (M. S. I. Al Haqiqy, 2024). 
The success of teaching reading skills is not only about teaching well and using 

appropriate approaches but also about creating effective instruction as a key 

determinant. This includes ensuring the quality of materials aligns with students’ needs 
to help them more easily understand texts, matching the difficulty of the materials to 

the students’ skill levels, fostering motivation to cultivate strong interest in learning, 
and providing sufficient study time (S. I. Al Haqiqy et al., 2024). Effective instruction 
essentially requires a clear conceptual framework so that each component of the 

learning process can be designed and implemented in a systematic and directed manner 
(M. S. I. Al Haqiqy et al., 2024). Without a solid theoretical foundation, efforts to 

improve the quality of instruction often become partial and unintegrated (Syaifullah et 
al., 2020). Therefore, a model is needed to identify and organize the key factors that 
comprehensively influence learning success, one of which is the QAIT (Quality, 

Appropriateness, Incentive, and Time) effective instruction model. 
The QAIT model has key characteristics in shaping effective and efficient learning, 

emphasizing that all elements must align to create effective teaching. This model is 
considered effective because it allows teachers to control critical factors in education. 
As Slavin identifies, there are four indicators of effective learning: quality, 

appropriateness, incentive, and time (Slavin, 1994). 
Slavin provides indicators of effective learning, encapsulated in the QAIT model, 

which enables teachers to manage critical factors in the learning process. These factors 
include Quality, Appropriateness, Incentive, and Time (Soraya, 2022). Effective 

learning, as described by Slavin, relates to the quality of teaching, which should include 
learning materials, clear delivery of content by the teacher, and addressing key factors 
for student success. Students will not learn effectively if they lack the necessary skills, 

essential information, motivation, or sufficient time required to master a subject 
(Kisdamayanti & Ritonga, 2023). Each element of the QAIT model is like a link in a 

chain, where every link is equally strong and equally weak (Hamdy, 2024a). 
The teaching of reading skills at the Arabic Language and Islamic Studies Learning 

Center of Madrasatul Alsun Sidoarjo demonstrates instructional practices that differ 

from those commonly found in Arabic reading instruction, particularly in new classes 
with diverse levels of prior proficiency. Although the instruction has been systematically 

designed, the extent to which it is truly effective in supporting students’ comprehension 
of Arabic texts has not been systematically examined. Differences in students’ initial 
proficiency levels, limited instructional time, and the demands of meaning-based text 

comprehension raise questions regarding the effectiveness of the reading instruction 
implemented. Therefore, an academic investigation is required to analyze the teaching 

of reading skills using Slavin’s effective learning framework, the QAIT model in order to 
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identify the strengths and weaknesses of instructional practices that can be controlled 

by the teacher. 
The effectiveness of Arabic language learning is highly dependent on the fulfillment 

of the quality, appropriateness, incentive, and time indicators as formulated in the QAIT 
model. Previous research indicates that instructional success cannot be achieved 

partially; fulfilling only the indicators of incentive and time has proven not to guarantee 
overall effectiveness if instructional quality and material appropriateness remain weak 
(Hamdy, 2024). While systematic instructional design is considered the key to success, 

the focus of previous studies remains dominated by the effectiveness of online learning 
in general and has yet to address the application of QAIT indicators to specific language 

skills (Hamdy, 2024; Setyosari, 2014). 
Furthermore, while the integration of the QAIT model into student-centered learning 

has been proven to enhance instructional effectiveness at the secondary level, such 

analyses remain general in nature (Mahmud & Hamzah, 2020). To date, a significant 
research gap remains in understanding how the QAIT model is implemented in depth 

within the teaching of reading skills, which possess unique characteristics and 
pedagogical challenges (Mahmud & Hamzah, 2020; Setyosari, 2014). 
 

1.1 Research Gap and Novelty 
 

Based on an analysis of previous studies, research on effective learning using the QAIT 
model generally treats the four indicators quality, appropriateness, incentive, and time 
as general components applicable to Arabic language instruction as a whole. Studies by 

Hamdy (2024), Setyosari (2014), and Mahmud and Hamzah (2020) consistently 
emphasize the importance of these indicators in determining instructional effectiveness. 

However, these studies tend to examine Arabic language learning in a broad sense or 
address all language skills simultaneously, without paying sufficient attention to the 
distinctive characteristics of individual language skills. 

Accordingly, a research gap remains in understanding how the QAIT model operates 
specifically within the context of Arabic reading instruction. The novelty of this study 

lies in its focused and in-depth analysis of the implementation of the QAIT indicators in 
teaching reading skills, positioning QAIT not merely as a general framework for Arabic 
language learning, but as an analytical model tailored to the pedagogical demands and 

challenges of reading comprehension. 

1.2 Research Questions 

 
This study aims to comprehensively evaluate the implementation of reading skills 

instruction to achieve effective learning, by examining three interconnected pillars: first, 
the overall quality of the instructional process, second, the degree of appropriateness 
between the implemented instruction and students' actual ability levels, ensuring that 

materials and methods are suitably differentiated; and third, the operational support 
mechanisms, specifically how teachers provide motivational incentives and manage 

instructional time, as both factors critically influence student engagement and learning 
efficiency. By systematically investigating these dimensions, moving from substantive 
pedagogical quality, to learner-centered alignment, and finally to classroom 

management support, this research seeks to provide a holistic account of the 
determinants that shape successful reading instruction. Thus, the research questions to 

be addressed in this study are: 
1. How is the quality of reading skills instruction in supporting effective learning? 
2. How is the appropriateness of reading skills instruction implemented in relation to 

students’ ability levels? 
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3. How are incentives provided and time managed in the teaching of reading skills 

to support effective learning? 
 

2. METHODS 
2.1 Research Design 

 
This study employed a descriptive qualitative approach with a case study design. The 
case study design was selected because the research focused its analysis on a single 

instructional context, namely the teaching of Arabic reading skills at Madrasatul Alsun 
Sidoarjo, Indonesia. This context is treated as a single case because it possesses specific 

instructional characteristics, involves beginner-level learners with diverse initial ability 
backgrounds, and implements structured reading instruction practices within the same 
institutional setting (Sugiyono, 2023a). 

2.2 Research Subjects 
 

The subjects of this study consist of one Arabic language teacher and eight beginner-
level students at Madrasatul Alsun Sidoarjo during the 2024 academic year. These 
subjects were selected based on their heterogeneous backgrounds in initial Arabic 

proficiency to provide a comprehensive representation of the data and ensure that the 
investigation reached theoretical saturation. 

2.3 Research Procedures 
 
The research procedure can be determined starting from the discovery of a phenomenon 

in the teaching of reading skills, beginning with problem identification. At this stage, 
the researchers observed the reading learning process that is considered effective in its 

instruction, which greatly influences students’ level of text comprehension. The results 
of this observation serve as the basis for determining the research focus, namely by 
exploring the implementation of the four components Quality, Appropriateness, 

Incentive, and Time in the teaching of reading skills. 
The next stage is the literature review and data collection. The literature review is 

conducted to strengthen the theoretical foundation related to reading skills and the 
QAIT model as an analytical framework. Subsequently, data are collected through 
observation, interviews, and documentation that highlight the four main aspects of 

QAIT. Observation is used to examine the practice of teaching reading in the classroom, 
interviews are conducted to explore teachers’ and students’ perspectives, while 

documentation serves to strengthen the empirical evidence of the learning activities. 
The final stage is data interpretation and reporting. The data obtained from 

observations and interviews are analyzed thematically by grouping the findings into the 
four components of QAIT. The results of this analysis are then organized into a report 
that describes the quality of instruction, the appropriateness of the material, student 

motivation, and time management in reading instruction. This report serves to provide 
a comprehensive overview and recommendations for the successful teaching of reading 

skills without neglecting the essential aspects of effective learning based on the QAIT 
model. 
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Graph 1. Research Procedures 

2.4 Research Instruments 
 

The research instruments were designed based on the four components of Slavin’s QAIT 
effective learning model: Quality, Appropriateness, Incentive, and Time. Accordingly, 

each instrument was developed to collect data relevant to these four aspects in the 
teaching of Arabic reading skills. 
 

Passive Participant Observation 
Passive participant observation was employed to examine directly the implementation 

of Arabic reading skills instruction in the classroom without the researcher’s involvement 
in the learning activities. The observation focused on indicators derived from the QAIT 
components, including: (a) Quality: clarity of the teacher’s explanation, use of 

instructional materials, reading teaching methods, and utilization of learning media. (b) 
Appropriateness: alignment of the difficulty level of reading texts with the beginner-

level students’ initial abilities, as well as the teacher’s strategies in adjusting instruction 
to students’ needs. (c) Incentive: forms of encouragement, reinforcement, and 
motivational strategies provided by the teacher to increase students’ engagement and 

interest in reading. (d) Time: management of instructional time, including time 
allocation for reading activities, meaning-making discussions, practice, and evaluation. 

Observation data were recorded using an observation sheet systematically structured 
according to the four QAIT components. 
 

Structured Interviews 
Structured interviews were conducted to obtain in-depth data regarding teachers’ and 

students’ perceptions and experiences related to the teaching of reading skills. The 
interview guide was developed based on the QAIT indicators, focusing on the following 
aspects: (a) Quality: perceptions of the clarity of instruction, teaching methods, and 

learning media. (b) Appropriateness: views on the suitability of reading materials for 
beginner-level students. (c) Incentive: perceived motivational strategies and 

encouragement experienced by students. (d) Time: perceptions of the adequacy of time 
allocated for reading instruction. The interviews were conducted in Indonesian, audio-
recorded with participants’ consent, and transcribed verbatim for data analysis. 

 
Documentation 

Documentation was used to strengthen the findings from observation and interviews 
through the analysis of instructional documents. The analyzed documents included: 

reading instructional materials, learning sequences, class schedules, and assessment 
tools (Ridlo, 2023). 
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These documents were examined in relation to the QAIT components, particularly 

concerning the quality and appropriateness of reading materials, time allocation, and 
evaluation practices that support student motivation. 

2.5 Data Analysis 
The data analysis technique employs the Miles and Huberman flow model, which 

provides a clear framework with organized stages of analysis (Miles et al., 2014). This 
model makes it easier for researchers to identify relevant and significant patterns from 
the collected data through three stages: (a) Data condensation is the process of 

selecting, focusing attention on simplification, abstraction, and transformation of raw 
data that emerges from field notes related to the teaching of reading skills from Slavin’s 

perspective. 
At the data condensation stage, the researcher selected and focused on data relevant 

to the teaching of reading skills. The coded data were then simplified and summarized 

by grouping similar findings within each QAIT component. (b) Data display is carried 
out by organizing the data and discussing it with supporting theories (Creswell, 2013), 

presented in narrative form to allow for the possibility of drawing conclusions related to 
the teaching of reading skills from Slavin’s perspective. The condensed data were then 
presented in the form of an analytical narrative rather than a mere description of 

teaching activities. Data presentation was conducted by linking empirical findings to the 
QAIT indicators and was supported by excerpts from interview results, observation 

notes, and relevant instructional documents. (c) Conclusion drawing (verification), the 
researcher draws final conclusions from the data findings, which are then discussed and 
interpreted based on Slavin’s theory as well as previous findings. 

The final stage of the analysis involved drawing conclusions and interpreting the data. 
At this stage, the findings for each QAIT component were theoretically interpreted by 

referring to the concept of effective learning proposed by Robert Edward Slavin as well 
as findings from previous studies, so that the conclusions were not merely descriptive 
but also analytical and theory-based. 

Data Validity 
The validity test of the data in this study was carried out to ensure the validity and 

credibility of the research results. The techniques used include: (a) Triangulation, 
triangulation was conducted by comparing data obtained from different sources and 
methods namely classroom observations, interviews with teachers and students, and 

documentation such as lesson plans, learning materials, and evaluation results. Through 
this process, the researcher ensured that the description of the QAIT elements Quality, 

Appropriateness, Incentive, and Time in the implementation of reading instruction was 
consistent and supported by multiple forms of evidence (Carter et al., 2014; Sugiyono, 

2023a). (b) Member Checking, after data analysis, the researcher shared the 
interpreted findings with the teachers and students involved in the study. This step 
aimed to verify whether the researcher’s interpretation of the QAIT-based teaching 

implementation, such as the quality of instruction or time management in class, 
accurately represented the participants’ real experiences (Sugiyono, 2022). (c) Peer 

Debriefing, the researcher discussed the analytical results with academic peers and 
supervisors to ensure that interpretations regarding the implementation of QAIT-based 
teaching were free from researcher bias and aligned with the principles of effective 

learning. (d) Prolonged Engagement and Persistent Observation, the researcher 
conducted extended and repeated classroom observations to capture the actual process 

of reading skill teaching. This allowed a deeper understanding of how the teacher 
applied each QAIT component in practice such as presenting quality material, ensuring 
the appropriateness of activities, motivating students, and managing learning time 

effectively. 
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3. FINDINGS AND DISCUSSION 

3.1 Findings 
 

The researchers aim to present the observations and findings related to reading skills 
instruction at Madrasatul Alsun through the lens of the theory proposed by Slavin. This 
study specifically analyzes how the elements of Quality, Appropriateness, Incentive, and 

Time are implemented to support effective instruction in a beginner-level reading class. 
By examining these four indicators, the researchers provide a comprehensive overview 

of the instructional practices and pedagogical strategies that facilitate students’ 
comprehension of Arabic texts within this specific institutional context. 

Quality of Reading Skills Learning 
According to Slavin, the quality of effective teaching includes several aspects, such as 

teaching materials, clear delivery of information through the use of appropriate methods 
and media that meet the students’ needs in understanding the text, as well as active 

interaction between the teacher and students, and among students themselves. This 
can be outlined as follows: 

Teaching Materials 

Madrasatul Alsun has developed printed teaching materials based on a needs analysis 
to help students understand texts in line with the learning objectives of reading skills, 
which include obtaining information and comprehending the reading material 

thoroughly. The quality of the reading texts at Madrasatul Alsun is adapted from various 
renowned teaching materials, such as Al-‘Arabiyyah li al-Ḥayāh and Al-‘Arabiyyah li al-

Nāsyi’īn. The reading texts in the teaching materials use language that is easily 
recognizable by students, employing vocabulary that is easy to remember. The texts 

are designed with themes that are contextual and relevant to the students’ lives. 
Based on the results of observation and document analysis, the texts included in the 

teaching materials are designed with consideration for the students’ needs, neither too 
easy nor too difficult, using language that is easily understood by the students. The 
teaching materials are organized into several volumes in a progressive manner. For new 

students, they use Book 1, and once they have finished (completed), they move on to 
Book 2. For returning students who have not yet completed Book 1, they are not allowed 

to immediately use Book 2 and so on. After completing Books 1, 2, and 3, students 
proceed to use more complex texts, such as book Uṣfūriyyah and Badāʾi. 

 

 

 

 

 

 

 

 

 

Figure 1. Teaching Materials 

The reading material learned from the teaching books is tailored to the context of the 
students’ daily environment. The material includes themes relevant to everyday life, 
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such as activities at home with family, learning activities at school, and others. The 

presentation of the reading texts includes grammatical and morphological structures 
that are related to the text. As follows: 

Table 1 Reading Texts and Grammatical Material 

Lesson Reading Text Theme Grammatical 

1 Āilat Bakar - 

2 Fī ghurfat al-maktabah - 

3 Yaumiyyāt al-tilmīdh - 

4 Ansyiṭat ‘Āilah - 

5 Al-ḥadīqah - 

6 Nashāṭ fī yaum al-jum‘ah Jumlatun Mufīdah 

7 Al-ghiyāb fī al-ḥiṣṣah 
Ismun Mudhakkar wa 
Mu’annath 

 
Based on Table 1, it can be observed that the reading skills materials are designed by 

considering the alignment between the texts and the students’ daily lives. This aims to 
make it easier for students to read and comprehend the texts. From the analysis 
presented by the researcher, it can be concluded that the presence of teaching materials 

in Arabic language instruction is a fundamental aspect. 

Learning Methods 
Learning at Madrasatul Alsun can be identified in its application of helping students 

understand texts by using a communicative approach through the question and answer 
method. On the other hand, students are given the opportunity to ask and answer 

questions from their peers. Through this communicative approach, Madrasatul Alsun 
has modified the learning of reading skills into several stages: introduction, expansion, 
and deepening. 

 

Graph 2. Stages of Reading Skills Learning 

In the introduction stage, the teacher reads the text aloud to the students slowly, 

paragraph by paragraph. While reading, the teacher also introduces vocabulary related 
to concrete objects around the students that are connected to the content of the text. 

In the expansion stage, after students engage in kinesthetic activities (physical 
responses), they are asked to orally imitate several vocabulary words. After that, the 
students are introduced to interrogative sentences (Adawāt al-istifhām). In the 

deepening stage, students begin to learn more structured material, namely nahwu and 
shorof (grammar and morphology). 

Learning Media 
One of the media used by Madrasatul Alsun to help students understand texts is the 
use of concrete visual media, which are media based on real objects. Teachers use 

various visual aids, such as images and real objects, that are relevant to the text being 
studied. These concrete visual media are presented directly in front of the students. 
Each classroom is equipped with real objects tailored to the content of the reading text 

being learned by the students, as illustrated in the following image. 
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Figure 2. Concrete Media and Images 

Based on Figure 2, the concrete media have been designated and prepared by the 

teacher in each classroom to assist students in understanding vocabulary related to 
nouns (mufrodat isim), such as motorbikes, trees, houses, vegetables, and more. 
Meanwhile, image-based media are prepared by the teacher to explain vocabulary in 

the form of verbs (fi‘il) related to the text being read. These visual aids are expected to 
help students understand each vocabulary item in the reading text, enabling them to 

grasp the text’s content fully. 

Appropriateness of Instructions in Reading Skills Learning 
The steps taken by Madrasatul Alsun to ensure appropriate teaching can be explained 
based on the indicators of teaching effectiveness as outlined by Slavin, which include 

the level of material difficulty and the suitability of differentiated instruction, as the 
researcher can describe as follows: 

Level of Material Difficulty 
Madrasatul Alsun’s approach in organizing texts for teaching materials is tailored to 
students’ needs to facilitate their reading according to their proficiency levels. This is 

done by applying the input hypothesis theory of Stephen Krashen and Tracy Terrell, 
which is expressed as i + I (where lowercase “i” represents the material already stored 
in the students’ minds, and uppercase “I” represents the material that can be absorbed 

by the students). The “I” refers to input material slightly above the students’ current 
abilities, as material that is too far above their level will be too difficult to absorb and 

will not be effectively internalized as input. 
The teacher’s effort in applying the input hypothesis formula is carried out through 

direct observation of students during lessons. If students are able to understand and 

respond to the material but still encounter some challenges, it indicates that the input 
is at the right level (i+1). This means the material is slightly above the students’ current 

abilities, signaling that the class level is appropriate. 
If during the learning process, students at the mubtadi’ level find the material too 

easy to understand, it indicates that the input is not at the (i+1) level. In such cases, 

the difficulty level of the material should be increased by moving these students to the 
next level, such as the mutawasshit or mutaqaddim class. Conversely, if students at 

the mutawasshit or mutaqaddim levels struggle to understand the material, the 
difficulty level should be lowered by moving them to a class one level below their current 
one. 

Grouping students based on their abilities helps identify where their “i” level lies. This 
approach ensures that each student receives the appropriate input, making the material 
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learned accessible to them. Learning becomes more effective when students are 

provided with input that is not too easy but slightly above their current abilities. This 
method helps the material become meaningful input for the students. 

Based on the results of the observations and data presented, the researcher 
discusses the findings in relation to Krashen’s theory, which emphasizes that for 

effective language learning, learners must receive comprehensible input that is just 
above their current level of fluency. This input allows students to naturally fill in the 
gaps in their language knowledge. By providing input slightly above their level, learners 

are able to progress and internalize new language concepts more effectively. 
Through the process of grouping students according to their class levels, the needs 

of students are met, making it easier for them to understand reading texts. This 
approach is designed to stimulate students’ abilities in understanding concepts they 
have not yet mastered. Therefore, language learning at Madrasatul Alsun does not 

remain stagnant at the level of understanding students already have. Instead, it actively 
works to develop and enhance that understanding, ensuring continuous improvement 

from their previous knowledge. 
Thus, from the explanation, the level of material difficulty can be perceived as neither 

too easy nor too difficult for students because the input material is appropriately 

aligned. Regarding the difficulty of the material, this can be confirmed through 
interviews about students’ perceptions concerning the difficulty level of the material 

they are learning. This approach ensures that the material is at the right level to 
promote effective learning and understanding. 

Table 2 Students’ Opinions of the Difficulty Level of the Material 

Student 

Initials 
Student Opinions Coding 

AA 
“The material studied in class is easy for me, but there 
are some obstacles. There are certain parts of the 

material that I find difficult to understand” 

“Moderate” 

IK “The material provided is fairly easy for me.” “Moderate” 

TW 
“The material for beginner classes, in my opinion, is 

moderate, some parts are easy, while others are difficult” 
“Moderate” 

MN 
“For me, the material provided is balanced; there are 

easy parts and difficult parts as well” 
“Moderate” 

 
Based on Table 2, the results of the interviews were coded by the researcher to 

analyze students’ opinions on the difficulty level of the material they studied. The data 
indicate a positive perception, as all respondents stated that the difficulty level of the 

material, they encountered was appropriate. Observing the respondents’ ability to 
respond to the material with relative ease while still facing some challenges suggests 
that the input is at the correct level (i+1). This means the input material is slightly 

above the students’ current abilities, confirming that their class placement is 
appropriate. 

Differentiated Learning 
In the context of teaching reading skills in Arabic, applying instructions that align with 
students’ abilities is crucial, especially when using a communicative approach. The 

communicative approach in language teaching focuses on students’ ability to interact 
and understand texts with authentic meaning, rather than solely on grammatical or 
phonetic aspects. This approach emphasizes meaningful communication and 
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comprehension, helping students engage with the language in a more natural and 

effective way. 
During the lesson, the teacher applies instruction that is tailored to students with 

different abilities. For students with higher abilities, a variety of deep and thought-
provoking questions related to the content of the text are typically provided. These 

high-ability students also serve as peer tutors for students with lower abilities, helping 
to reinforce their understanding of the material and fostering a collaborative learning 
environment. 

For low-ability students, difficult questions are intentionally avoided; instead, the 
teacher adjusts the level of difficulty to align with the students' comprehension capacity, 

while also introducing vocabulary interactively before they begin reading the text. This 
approach aims to provide appropriate instructional guidance. These practices are 
consistently confirmed through interviews with several informants, where one informant 

(MN.23/09/2024) stated that "for differentiated learning, students with higher abilities 
usually receive deeper questions, while students with intermediate or lower abilities are 

given slightly easier questions," and another informant (I.23/09/2024) further 
elaborated that "in reading texts, for students with higher abilities, I usually provide 
only a few vocabulary introductions because they are already familiar with them. 

However, for students with intermediate or lower abilities, I offer a more varied 
vocabulary introduction." Both statements corroborate the finding that adjusting 

difficulty levels and providing tiered vocabulary scaffolding are key strategies in 
effectively teaching students with diverse reading abilities. 

Based on previous observations and interviews, it can be confirmed that the teacher 

has taken into account the diverse abilities of students. As a result, differentiated 
learning is applied in text reading lessons. An interactive learning process with a 

communicative approach is implemented in the classroom, aiming for high-ability 
students to share information and understanding that can support low-ability students. 
Likewise, low ability students are encouraged by the teacher through vocabulary 

introduction during text reading sessions. 

Motivation and Time Management in Reading Skills Learning 
In terms of motivation, the teacher does not always emphasize the importance of 

learning Arabic because Madrasatul Alsun is a language course institution. This means 
that students attending classes already have a high interest in learning. They are here 

solely to study Arabic, without being involved in other subjects, indicating a strong focus 
and interest in Arabic learning. This is different from formal schools, where students 
have to study various subjects, resulting in a more diverse academic background. 

At Madrasatul Alsun, to motivate students, teachers provide learning encouragement 
through practical steps. The teacher begins by greeting the students, asking about their 

well-being, and inquiring about their readiness to learn Arabic. Additionally, the teacher 
introduces vocabulary at the start of the lesson to create a language acquisition 
atmosphere, also known as a constructed classroom, with the aim of encouraging 

students to understand the reading text effectively. By providing vocabulary during the 
text-reading process, the teacher facilitates students in easily comprehending the 

content of the text. 
Meanwhile, Madrasatul Alsun allocates time for reading skills learning and text 

comprehension, with each class given one and a half hours per session. By providing 

this duration, both teachers and students make the most of the allocated time for 
learning. All attention is focused on in-class activities, and no assignments are allowed 

outside the classroom. Based on observations and document analysis, the learning time 
allocation at Madrasatul Alsun can be detailed as follows: 
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Table 3 Learning Time Allocation 

Activity Time 

The teacher reads the text, and the students repeat it. 15 minutes 

The reading text should be taught without unnecessary 
elaboration, directly explaining its vocabulary. 

It should not exceed 
30 minutes 

The question-and-answer phase, where students analyze 

the content of the reading text. 
30-45 minutes 

The reading text is read collectively, the vocabulary is 
explained again, followed by a question-and-answer session, 

and then a conclusion (grammar rules). 

10-15 minutes 

 

Based on Table 3, within the one-and-a-half-hour duration, both the teacher and 
students maximize their time as best as possible in learning Arabic, especially reading 

texts, along with question-and-answer sessions to collectively understand the content 
of the text. In this case, the teacher minimizes wasted time by maximizing the question-
and-answer segment. There is no reason for students to remain silent during this time, 

as they are instructed to continuously ask questions and take turns answering each 
other. This way, each student gets an equal opportunity to read the text and can ask 

and answer questions with one another. Additionally, the main teacher has prepared a 
substitute teacher in case the main teacher is unavailable, in order to ensure that the 
class remains uninterrupted. 

3.2 Discussion 
 

One of the main findings of this study is that the effectiveness of reading instruction at 
Madrasatul Alsun is not merely determined by the availability of teaching materials, 
methods, or media individually, but by how these components are systematically 

integrated into a structured pedagogical design. The learning process begins with the 
introduction of contextual vocabulary, followed by communicative interaction, and 

gradually proceeds to grammatical understanding through nahwu and shorof. This 
sequence enables students to build comprehension progressively without experiencing 
cognitive overload. Such findings support Slavin’s argument that instructional quality 

depends on clear presentation, appropriate instructional materials, and meaningful 
interaction during learning (Slavin, 1994). Moreover, teaching materials function not 

only as instructional resources but also as learning facilitators that encourage students 
to study independently (Asrul et al., 2014; Pannen, 1996). Likewise, the integration of 

communicative methods and visual media contributes to clearer comprehension of 
reading texts by providing contextualized language input (Lufri et al., 2020; 
Sumiharsono & Hasanah, 2017). This interpretation is consistent with Salma et al. 

(2026), who argue that instructional media become pedagogically meaningful only when 
they are systematically designed according to learners’ cognitive characteristics and 

integrated into classroom instruction rather than functioning merely as supporting tools. 
Therefore, this study suggests that effective reading instruction requires comprehensive 
instructional planning in which teaching materials, methods, and media function as an 

integrated pedagogical system rather than as isolated instructional components. 
Another important finding demonstrates that reading instruction at Madrasatul Alsun 

applies a gradual sequence of language input, allowing students to acquire linguistic 
knowledge progressively before being introduced to more complex grammatical 
concepts. Instead of presenting grammatical rules from the beginning, students first 

develop vocabulary recognition and communicative competence before learning nahwu 
and shorof. This instructional sequence reflects Krashen’s Input Hypothesis, which 
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argues that language acquisition occurs when learners receive comprehensible input 

slightly beyond their current competence (Krashen, 1982). Furthermore, the repetitive 
communicative interaction observed in this study also aligns with Bruner’s cognitive 

learning theory, emphasizing that repeated processing of information strengthens 
retention and facilitates meaningful learning (Arumsari et al., 2024). Similarly, Salma 

et al. (2026) emphasize that contextual visual support combined with gradual learning 
activities strengthens learners’ vocabulary retention and facilitates comprehension 
because students construct associations between linguistic forms and meaningful 

contexts. Consequently, the gradual introduction of linguistic knowledge enables 
students to develop reading comprehension naturally and systematically while reducing 

learning anxiety associated with early exposure to grammatical rules. 
The findings further reveal that effective reading instruction is closely associated with 

learner-centered teaching practices. Teachers continuously adjusted instructional 

activities according to students’ learning needs and individual abilities through 
differentiated instruction and interactive questioning. Rather than delivering identical 

instruction to all learners, teachers created opportunities for students to ask questions, 
respond actively, and interact with their peers. These findings are consistent with 
Slavin’s concept of instructional appropriateness, which emphasizes aligning 

instructional difficulty with learners’ readiness to maximize learning outcomes (Slavin, 
1994). Similarly, differentiated instruction has been widely recognized as an effective 

strategy for accommodating learner diversity and promoting equitable learning 
opportunities (Azmy & Fanny, 2024). This finding is also comparable to Marzuki et al. 
(2026), who found that effective instruction emerges when teachers continuously adapt 

instructional strategies according to learners’ responses and classroom conditions 
instead of relying on fixed teaching procedures. Such adaptive pedagogy encourages 

greater learner participation and meaningful classroom interaction. Therefore, the 
effectiveness of reading instruction identified in this study appears to stem from 
adaptive teaching practices that actively involve students throughout the learning 

process. 
Beyond instructional design, this study indicates that classroom motivation and 

effective time management are complementary factors that sustain successful reading 
instruction. Positive reinforcement, such as verbal appreciation and constructive 
feedback, encourages students to participate actively and strengthens their confidence 

in reading Arabic texts. These findings support previous studies indicating that 
motivation serves as a major determinant of successful language learning (Ali et al., 

2022; Hilda et al., 2023). Marzuki et al. (2026) similarly reported that student 
engagement increases when teachers actively scaffold learning activities and 

continuously evaluate classroom responses rather than merely implementing 
predetermined instructional procedures. This suggests that learner motivation is 
sustained not only by reinforcement but also by teachers’ reflective pedagogical 

decisions throughout the learning process. In addition, efficient classroom time 
management enables teachers to maximize instructional opportunities while minimizing 

unproductive learning time. This finding reinforces Slavin’s QAIT model, which identifies 
instructional time as one of the essential determinants of teaching effectiveness (Slavin, 
1994). Likewise, M. S. I. Al Haqiqy et al. (2025) argued that effective time management 

contributes significantly to maintaining instructional quality. Therefore, motivation and 
instructional time should be regarded as mutually reinforcing factors that support 

sustainable development of students’ reading competence (M. S. I. Al Haqiqy et al., 
2024). 

The effectiveness of reading instruction at Madrasatul Alsun cannot be attributed to 

a single instructional component but rather to the systematic integration of pedagogical 
design, gradual language input, learner-centred instructional practices, motivational 

support, and effective time management. These interconnected elements collectively 
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reflect the principles of Slavin’s QAIT model while simultaneously extending its 

application within the context of Arabic reading instruction. Unlike previous studies that 
have tended to examine these dimensions separately, the present study highlights how 

their integration creates a coherent instructional system that supports students’ reading 
comprehension and active engagement. Consequently, this study contributes to the 

growing body of literature by providing empirical evidence that effective maharah 
qirā’ah instruction is achieved through a holistic pedagogical approach in which 
instructional quality, appropriateness, motivation, and time function as mutually 

reinforcing components rather than independent instructional variables. 

4. CONCLUSION 
 
After undergoing a long process in the research conducted by the researchers, which 

focused on the analysis of reading skills instruction from the perspective of effective 
learning according to QAIT by Robert Edward Slavin, the researcher obtained the final 

results of this study. The main findings of this research can be presented in four key 
points. 

Based on the findings and discussion of this study, reading skills instruction at 

Madrasatul Alsun reflects the implementation of the four QAIT components quality, 
appropriateness, incentive, and time in classroom practice. The quality of instruction is 

reflected in the preparation of teaching materials aligned with students’ needs and clear 
material delivery. Appropriateness is evident in the selection of materials relevant to 
students’ proficiency levels and the application of differentiated instruction. Incentives 

are provided through motivational strategies and feedback, while time management 
demonstrates the teacher’s efforts to utilize instructional time effectively in reading 

lessons. 
Despite these findings, this study has several limitations. It was conducted in a single 

educational setting with a limited number of participants, which restricts the 

generalizability of the results. In addition, the study focuses on reading instruction from 
the QAIT perspective without quantitatively measuring its impact on students’ learning 

outcomes. Future research should extend this investigation by examining the 
implementation of the QAIT model across diverse educational settings, such as Islamic 
boarding schools, universities, and formal secondary schools, to explore how different 

institutional contexts influence the effectiveness of reading instruction. Given that this 
study employed a qualitative case study design focusing on a single institution, 

subsequent studies are encouraged to adopt mixed-method or quasi-experimental 
approaches to examine the relationship between QAIT components and students’ 
reading achievement quantitatively. 

Acknowledgements 
The authors would like to express their sincere gratitude to Maulana Malik Ibrahim State 
Islamic University, Malang, for the academic support and facilities provided throughout 
the completion of this research. The authors also extend their appreciation to 

Madrasatul Alsun Sidoarjo Course Institution, particularly its leadership, teachers, and 
students, for their cooperation and valuable contributions to this study. Their support 

and participation were essential to the smooth implementation and successful 
completion of this research. 

Authors’ Contribution 
The first author served as the principal investigator in this study and was responsible 

for developing the conceptual framework, designing the research, formulating the 
research questions, conducting the study, and coordinating the overall research 
process. He carried out the primary data analysis, interpreted the research findings, 



© 2026 Muhammad Syihabul Ihsan Al Haqiqy & Rahmah Fadhilah Agustina.  

This is an open-access article under the CC-BY-SA license. 

Al-Lisan: Jurnal Bahasa Exploring the Application…169 

and led the drafting and structuring of the manuscript. In addition, he ensured the 

theoretical alignment of the study with the QAIT model and finalized the main 
arguments presented in the article. The second author contributed by assisting in data 

processing and organization, supporting the interpretation of the analytical results, and 
revising and refining the manuscript to enhance clarity, linguistic accuracy, and 

academic coherence. 

AI Generative Statement 
In the preparation of this manuscript, the author used OpenAI’s ChatGPT to assist with 
language editing and improving clarity of expression. All ideas, data analysis, 
interpretations, and conclusions presented in this article remain the sole responsibility 

of the authors. 

REFERENCES 
 
Abubakar Garba, M., Bin Hassan, A. R., & Abdul Jabar, M. A. (2023). Functions of 

collocations in the prevention of linguistic errors among Arabic learners as a foreign 
language. Cogent Social Sciences, 9(2). 1-13. 

https://doi.org/10.1080/23311886.2023.2260608 
Al Haqiqy, M. S. I. (2024). Implementasi pembelajaran mahārah al-qirā’ah dengan 

pendekatan komunikatif di lembaga kursus bahasa. AL-QIBLAH: Jurnal Studi Islam 

Dan Bahasa Arab, 3(6), 945–956. https://doi.org/10.36701/qiblah.v3i6 
Al Haqiqy, M. S. I., Agustina, R. F., & Hadawiyah, R. (2025). Implementation of the 

focus group discussion (fgd) method to understand the book Dalīl ʿAmal fī iʿdād al-
Mawādd by Rusdy Ahmad Thu’aimah. Al Mi’yar: Jurnal Ilmiah Pembelajaran Bahasa 

Arab Dan Kebahasaaraban, 8(2), 636–643. https://doi.org/10.35931/am.v8i2.5486 
Al Haqiqy, M. S. I., Huda, N., Halifah, N., & Al Haqiqy, M. S. (2024). Listening learning 

design by using gagne’s nine instructional events to trigger student learning 

communication. Asalibuna, 7, 1–15. https://doi.org/10.30762/asalibuna.v8i01.2682 

Al Haqiqy, S. I., Agustina, R. F., & Muhammad Sofwan bin Harizan. (2024). مهارة تعليم ترقية 
 باستعمال  الإلكتروني الموقع على القائم التعلم بنموذج سورابايا 1 الحكومية  الإسلامية المتوسطة بالمدرسة السابع الفصل لطلاب القراءة

لينكتري وسيلة . Lahjatuna: Jurnal Pendidikan Bahasa Arab, 3(2), 87–101. 
https://doi.org/10.38073/lahjatuna.v3i2.1498 

Al-Mharat, N., & Issa, A. B. (2024). The effect of using the metacognitive learning cycle 

strategy in developing reading comprehension in the Arabic language subject for 
ninth grade students. Journal of Humanities and Social Sciences Studies. 

https://doi.org/10.32996/jhsss.2024.6.4.4 
Ali, S., Moonti, U., & Yantu, I. (2022). Pengaruh motivasi dan kemandirian belajar 

terhadap hasil belajar siswa pada mata pelajaran ips terpadu kelas VIII Di SMP Negeri 

1 Bulango Utara Kabupaten Bone Bolango. Aksara: Jurnal Ilmu Pendidikan 
Nonformal, 8(2), 1553-1560. https://doi.org/10.37905/aksara.8.2.1553-1560.2022 

Alowaydhi, W., & Sara Omar. (2021). Identifying the instructional strategies used in 
teaching the reading skill in teaching the Arabic language courses in Kingdom of Saudi 

Arabia. Journal of Education and Psychological Sciences, 5(26), 105–126. 
https://doi.org/10.26389/ajsrp.r140221 

Arumsari, D., Subiyantoro, S., & Usodo, B. (2024). Analysis of learning calistung in 

terms of the stages of Bruner’s learning theory. Journal of Education Research, 2(2), 
317–321. https://doi.org/10.5281/zenodo.10990797 

Asadi, I. A., & Kasperski, R. (2024). Reading comprehension in the Arabic diglossia: 
The SVR between the spoken and literary varieties. Journal of Psycholinguistic 
Research, 53(2). 1-16. https://doi.org/10.1007/s10936-024-10054-z 

Asrul, Ananda, R., & Rosinta. (2014). Evaluasi pembelajaran. Citapustaka Media. 

https://doi.org/10.1080/23311886.2023.2260608
https://doi.org/10.36701/qiblah.v3i6
https://doi.org/10.35931/am.v8i2.5486
https://doi.org/10.30762/asalibuna.v8i01.2682
https://doi.org/10.38073/lahjatuna.v3i2.1498
https://doi.org/10.32996/jhsss.2024.6.4.4
https://doi.org/10.37905/aksara.8.2.1553-1560.2022
https://doi.org/10.26389/ajsrp.r140221
https://doi.org/10.5281/zenodo.10990797
https://doi.org/10.1007/s10936-024-10054-z


© 2026 Muhammad Syihabul Ihsan Al Haqiqy & Rahmah Fadhilah Agustina.  

This is an open-access article under the CC-BY-SA license. 

Al-Lisan: Jurnal Bahasa Exploring the Application…170 

Azmy, B., & Fanny, A. M. (2024). Pembelajaran berdiferensiasi dalam konteks 

kurikulum merdeka di sekolah dasar. Inventa: Jurnal Pendidikan Guru Sekolah Dasar, 
7(2), 217–223. https://doi.org/10.20961/shes.v7i3.92280 

Carter, N., Bryant-Lukosius, D., Dicenso, A., Blythe, J., & Neville, A. J. (2014). The use 
of triangulation in qualitative research. Oncology Nursing Forum, 41(5), 545–547. 

https://doi.org/10.1188/14.ONF.545-547 
Creswell, J. W. (2013). Qualitative inquiry & research design: Choosing among five 

approaches. Sage Publications. 

Hamdy, M. Z. (2024). Analysis of Arabic teaching at madrasah Ibtidaiyah Miftahul Ulum 
Angsokah Timur Madura in the perspective of effective instruction (QAIT Model) 

Robert E. Slavin. Asalibuna, 8(01), 27–38. 
https://doi.org/10.30762/asalibuna.v8i01.2717 

Haqiqy, M. S. I. Al, Muassomah, & Mufidah, N. (2024). Pembelajaran efektif maharah 

qira’ah untuk siswa non pesantren. Al Mi’yar: Jurnal Ilmiah Pembelajaran Bahasa 
Arab Dan Kebahasaaraban, 7(2), 740–748. https://doi.org/10.35931/am.v7i2.3987 

Hilda, Sismulyasih, N., Indriana, T., & Fahmi, T. (2023). Media Pembelajaran SD. Cahya 
Ghani Recovery. 

Khaled, M. S. B. (2024). The effectiveness of using constructivist learning model in 

teaching Arabic language of reading comprehension and critical thinking among 
ninth-grade students in The State of Kuwait. IJOPER, 3(1). 71-88. 

https://doi.org/10.65028/ijoper.v3i1.128 
Kisdamayanti, F., & Ritonga, P. S. (2023). Kajian efektivitas pembelajaran daring 

menggunakan google classroom pada mata pelajaran Kimia. Journal of Chemistry 

Education and Integration, 2(2), 113-123. https://doi.org/10.24014/jcei.v2i2.25157 
Krashen, S. D. (1982). Principle and practice in second language acquisition. University 

of Southern California. 
Lufri, Ardi, Yogica, R., Muttaqiin, A., & Fitri, R. (2020). Metodologi pembelajaran: 

Strategi, pendekatan, model, metode pembelajaran. CV IRDH. 

Mahmud, B., & Hamzah, H. (2020). Pembelajaran efektif dalam pengajaran bahasa Arab 
tingkat menengah. Loghat Arabi: Jurnal Bahasa Arab Dan Pendidikan Bahasa Arab, 

1(1), 23-36. https://doi.org/10.36915/la.v1i1.3 
Marzuki, A. G., Nur Aisiyiah, V. M., Erizar, E., Amalia, I., Huriyah, H., Triassanti, R., & 

Kencanawati, D. (2026). Investigating teachers’ pedagogical adaptations for effective 

technology integration in EFL classrooms. Al-Lisan: Jurnal Bahasa, 11(1), 1–14. 
https://doi.org/10.30603/al.v11i1.6828 

Miles, M. B., Huberman, M., & Saldana, J. (2014). Qualitative data analysis: A methods 
sourcebook. SAGE Publications. 

Pannen, P. (1996). Pengembangan bahan ajar. Universitas Terbuka. 
Ridlo, U. (2023). Metode Penelitian Studi Kasus: Teori dan Praktik. UIN Syarif 

Hidayatullah Jakarta. https://notes.its.ac.id/tonydwisusanto/2020/08/30/metode-

penelitian-studi-kasus-case-study/ 
Salma, Q. H., Inayah, I., Adriyani, Z., & Saadah, F. (2026). Development and evaluation 

of flashcards as a learning media for Arabic vocabularies in Islamic elementary 
education. Al-Lisan: Jurnal Bahasa, 11(1), 46–70. 
https://doi.org/10.30603/al.v11i1.7256 

Setyosari, P. (2014). Menciptakan pembelajaran yang efektif dan berkualitas. jurnal 
inovasi dan teknologi pembelajaran, 1(1), 44–55. 

https://doi.org/10.32877/eb.v1i1.28 
Slavin, R. E. (1994). Quality, appropriateness, incentive, and time: A model of 

instructional effectiveness. International Journal of Educational Research, 21(2). 

141-157. https://doi.org/10.1016/0883-0355(94)90029-9 

https://doi.org/10.20961/shes.v7i3.92280
https://doi.org/10.1188/14.ONF.545-547
https://doi.org/10.30762/asalibuna.v8i01.2717
https://doi.org/10.35931/am.v7i2.3987
https://doi.org/10.65028/ijoper.v3i1.128
https://doi.org/10.24014/jcei.v2i2.25157
https://doi.org/10.36915/la.v1i1.3
https://doi.org/10.30603/al.v11i1.6828
https://notes.its.ac.id/tonydwisusanto/2020/08/30/metode-penelitian-studi-kasus-case-study/
https://notes.its.ac.id/tonydwisusanto/2020/08/30/metode-penelitian-studi-kasus-case-study/
https://doi.org/10.30603/al.v11i1.7256
https://doi.org/10.32877/eb.v1i1.28
https://doi.org/10.1016/0883-0355(94)90029-9


© 2026 Muhammad Syihabul Ihsan Al Haqiqy & Rahmah Fadhilah Agustina.  

This is an open-access article under the CC-BY-SA license. 

Al-Lisan: Jurnal Bahasa Exploring the Application…171 

Soraya, S. (2022). Efektifitas quantum learning dalam peningkatan hasil belajar siswa. 

Tahdzib Al-Akhlaq: Jurnal Pendidikan Islam, 5(1), 76–95. 
https://doi.org/10.34005/tahdzib.v5i1.1967 

Sugiyono. (2022). Metode penelitian kuantitatif, kualitatif, R&D (Cet. ke-2). Alfabeta. 
Sugiyono. (2023a). Metode penelitian kualitatif untuk penelitian yang bersifat: 

eksploratif, enterpretif, interaktif, dan konstruktif (Cet. ke-3). Alfabeta. 
Sugiyono. (2023b). Metode penelitian kualitatif untuk penelitian yang bersifat: 

eksploratif, enterpretif, interaktif, dan konstruktif (Cet. ke-3). Alfabeta. 

Sumiharsono, R., & Hasanah, H. (2017). Media pembelajaran. CV. Pustaka Abadi. 
Syaifullah, M., Izzah, N., & Hernisawati, H. (2020). Penerapan metode bamboo dancing 

untuk meningkatkan hasil pemahaman teks materi qiro’ah mahasiswa. An Nabighoh, 
22(01), 1–16. https://doi.org/10.32332/an-nabighoh.v22i01.1940 

Thuaimah, R. A. (2004). Al-mahārāt al-lughawiyyah: Mustawayātuhā, tadrīsuhā, 

su’ūbatuhā [Linguistic skills: Levels, instruction, difficulties]. Darul Fikri al-Araby. 

https://doi.org/10.34005/tahdzib.v5i1.1967
https://doi.org/10.32332/an-nabighoh.v22i01.1940

